Where early years matter

Language Policy PIPS KLN

% Supplemented by ‘Stages of language development” document.

Our School Community

PIPS Kowloon has a diverse population with over 20 different nationalities in the
school. We offer two different streams: bilingual and trilingual. In the bilingual
stream both English and Putonghua are used as the medium of instruction. In the
trilingual stream, the children will learn three languages; Cantonese and English
with Putonghua as a supplement, taught by a specialist teacher. These options cater
for the differing needs of our school community, some of whom will progress to an
International School whilst other will go on to a Local Primary School.

Our Beliefs

All languages are valued at PIPS. We understand that all teachers are teachers of
language and that there are many languages that children will encounter. We teach
children about language, through language. All children at PIPS learn at least two
languages and we believe that it is best learned through an immersion process
where language is used authentically in a meaningful context.

We understand that children enter our school from diverse backgrounds with very
different language experiences. Some may be learning their third or fourth language.

We differentiate our teaching to cater for each child’s individual and unique
language needs. We seek to support and value the mother tongue of those children
who may not speak English or Chinese. We do this by developing a close relationship
with parents, learning some key words of the mother tongue and by using parents to
support their child in the initial stages of their time at PIPS.

Our Aims

We want children to become confident in speaking, listening, reading and writing
and to be able to communicate in more than one language. We aim to support and
encourage children to express themselves through language with confidence and to
respect the languages of other cultures. We want children to understand that
language is a useful and vital part of everyday life. We want them to develop a love
of language in its diverse forms such as story, drama, poetry, and in its use in
technology and in the world around us.

We understand that children need many opportunities for experimentation with
writing and will progress through stages of development, gradually becoming more
skilled and competent. This process cannot be pushed or we may make a child
reluctant to try to write. Writing must be taught, as far as possible, in a meaningful
context.
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The Role of the Teacher/Adults in School

Speaking and Listening

All teachers at PIPS understand that they are role models for language.

They use language in an authentic way and are aware that children learn through
listening to adults and to each other. The development of listening skills is of
paramount importance. Teachers can model listening by engaging in conversations
with children. The learning of language is a dynamic process. Active listening can be
developed through many games, including music. Research has shown that passive
listening to song CDs or watching DVDs does not encourage language development
so these are only used selectively and for specific purposes at PIPS.

Teachers encourage children to delight in language through reading stories and
poems every day, singing songs, exposing them to rhymes and playing word, sound
and visual discrimination games regularly. Children will be able to browse in the class
book corner too, where a variety of books will be available, which are changed from
time to time. These will include fiction and non-fiction books.

Children will be encouraged to look after books, to value them and learn about how
to handle them with respect.

Shared Reading and Writing
When children’s listening skills are developed sufficiently and they are beginning to
express themselves orally, teachers can begin to show them how to read and write
through ‘shared’ writing and ‘shared’ reading. This involves the talking through of
the process of writing or reading whilst it is being done (metalanguage).
Children should be exposed to seeing their names every day, initially with a photo
attached, and later just as their name on its own. They can find their name from a
selection for the teacher once work has been completed. Teachers can write the
child’s name on their work and scribe what they have to say about it, if appropriate.
This familiarises the child with their name and teaches the child that our thoughts
can be put down on paper, or in some written form. These ‘verbatim’ child’s voice
statements can be typed on the computer for display. They should be exactly what
the child has said, not a corrected form.

At PIPS KLN we implement phonics using a wide range of resources to ensure
our children receive the best start. We use ‘Letters and Sounds’ supplemented with
‘Jolly Phonics’ throughout the kindergarten.

Early Writing — English

Children’s first efforts at writing will be through experimentation with a variety of
mark making tools. Daily experiences with crayons, pencils, paints, chalks, pastels
and pens will develop their fine motor skills, along with other activities, such as using
play dough in a variety of ways and other sensory materials. Once using writing and
mark making tools they should be encouraged to hold the implements correctly as
and when their fine motor skills develop.
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These early attempts at ‘scribble’” are what will lead to writing if the teacher values
them. This can be done by displaying their efforts carefully around the room.
Teachers scribe the child’s thoughts at first. Then they can be encouraged to ‘have a
go’ at writing their name and some letters if they know any. Any attempts at
‘writing’ must be highly praised, even if they bear no resemblance to conventional
writing. This will encourage further attempts. Care is taken not to correct writing in
the early stages.
PIPS uses the Sassoon font for the writing of English.

Early Writing - Chinese
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